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We are absolutely thrilled that Treloweth School has been awarded the Primary Science Quality Mark.

The Primary School Quality Mark programme enables schools to work together to share good practice and is
supported by professional development led by local experts. It encourages teacher autonomy and innovation
while at the same time offering a clear framework for development in science subject leadership, teaching and
learning. Schools that achieve PSQM demonstrate commitment and expertise in science teaching and
leadership.

The Primary Science Quality Mark is led by the University of Hertfordshire, School of Education in collaboration
with the Primary Science Teaching Trust. Jane Turner, PSQM National Director said: "Gaining a Primary Science
Quality Mark is a significant achievement for a school. The profile and quality of science teaching and learning in
each awarded school is very high. Children are engaging with great science both in and outside the classroom,
developing positive attitudes towards science as well as secure scientific understanding and skills. Science
subject leaders, their colleagues, head teachers, children, parents and governors should be very proud.”

Please explore this section of the website to see what science looks like at Treloweth School.



At Treloweth, we have created and established a clear vision for science that is evident in classrooms,
the school website and communal areas and have agreed on a set of principles for good teaching and

learning that has been contributed to by both staff and students.
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To develop a clear, shared vision we used a Padlet
to determine what our students and staff members
believed made a great science lesson.

SCIENCE
Sclence s a way of life. Sclence is a perspective. Sclence ks the process that
takes us from confusion to understanding in 2 manner that's precise,
predictive and rellable - & transformation, for those lucky enough to
experience (t, that ks empowering and emotional
Brian Randalph Greene

Treloweth School’s Vision for Science

« Children should be given opportunities to explain the science

being taught with purpose as this creates confident and
reflective learners. At Treloweth, teachers facilitate this with
well-planned, well-resourced lessons that encourage children to
explain their leaming and our curriculum pinpoints the specific
scientific vocabulary, building lesson by lesson, year on year, that
children require to do this.

Children are given the chance to work collaboratively, creating
guestions and using practical resources. The staff at Treloweth
have planned an enquiry focused curriculum to science that promotes
group work and the school has invested in new resources to bring the
‘wow factor' into the classroom.

Science is a means for children to apply their mathematics and
English skills. To achieve this, our teachers challenge the children to
think about how best to represent their findings and help them draw
upon the knowledge they have developed through our maths and
English curriculums. We have mapped our science curriculum to
make links to make meaningful links to other subjects including
lessons that promote healthy lifestyles.

Intent

At Treloweth Primary School it & our ambition for our puplls to develop their
scentific knowledge through carefully planned and exciting schence
opportunities.  Our curriculum, provides experlences which immerse puplls
in & world of sclentific discovery, developing thelr natural curiosity and
interest in wonders of the natural world.

‘We support children to develop an understanding of scentific enguiry. We
alm to give children the opportunity to experience sclence n a range of
contexts and explore science through a varlety of enquiny types.

Sclence in our school is an epportunity for children to gain confidence,
challenge themselves and to work collaboratively. We want children at
Treloweth to be curlous, reflective and inguisitive about the world arcund
them, taking delight In discovery together.

We nurture our pupll’s interest by Helping them explore the world around
them using practical sclence resources, activities and experiences. Following
the Mational Curriculum, we explore questions and interests to develop a
love, passion and appraciztion for the subject. 1t is our ambition to equip
puplls with the knowledge required to use sclence today, tomaorrow and in
the future.

Implementation

We teach an ambitious schence curriculum that Is sequenced to weave
together disciplinary and substantive knowledge. This ensures that children
not only know the “sclence’ but also how this sclentific knowledge is
underpinned by evidence.

‘We teach schence waekly, lessons are sequenced in small steps so that
schentific skills and knowledge are bullt on previous learning and progress
wear on year. Teaching deepens understanding by making links to previous
learning and provides challenging opportunities to experience science as a
meaningful, enjoyable and purposeful discipline.

As schentists, pupils work sclentifically to question, observe, classify, predic,
create a falr test and analyse outcomes through a varbety of practical
investigations. Teachers plan opportunities for children to use their
mathematical skills to record data and take accurate measurements.

After creating a clear vision, the

science lead worked with SLT to
create an intent and
implementation statement that

shows how we develop our
students into confident
scientists.

A clear vision has been created and it has been the
driver for the development of the subject. This is
published on the website.

We feedback the findings by creating a ‘word
cloud’ to show what were the most frequent ideas

children produced. It was clear our students

. Pard X : : Next steps: To return to the principles and identify how we
wanted a more hands-on approac to science!

can include opportunities for raising science capital.



“If | get stuck, |
use the 5 B’s;
brain, book,
board, buddy,
Y2 child
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Every class has a science working wall
SN which has helped staff and children
focus on vocabulary. Vocabulary is now
spelt correctly in books.

“The displays help me spell the science

Our working walls now
provide the models, images

and vocabulary that the
children are expected to use
in lessons.

Impact: Adding expected vocabulary to the planning for
teachers has helped to ensure vocabulary progresses through the
school. The impact of this focus is now clear in lesson slides and

evident in children’s books.

“I’'m already noticing children approach questions with an idea of
what enquiry we will use. In our skeletons lesson, the children were
able to identify that they would need to carry out some research to

find more living things with an exoskeleton” Mrs Hicks

words and remind us about things we have Teachers highlight the learning and vocabulary in green
done already” Y5 child. to reinforce the learning and to help children recap in
subsequent lessons. Our focus on vocabulary has created
outcomes that also provide evidence for assessment.

In the main corridor, we have a display that shows
the result of the school’s focus on enquiries and
actions towards our vision. Children, governors and
visitors can see the value we place in our principles
and see work and photos that reflect this.



Seek focused CPD ,activities for
the subject lead.

CPD and support

Being a part of communities online, and
joining local support groups like Cornwall
Primary Science Share, has opened up
further opportunities for CPD. Such as the
STEM learning subject leader course and
CPD for our ECT’s through Plymouth
Science.

1l STEM
Primary Science Coerdinators

Teaching Primary DL LNBL DA IFLD

Science: Getting Started

& B (17 wevkirees]

Cornwall Primary
Science Share
STEM Facillnanors & Primany

Science Teaching Trust
Fellows .

Reading quality resources
such as ‘It’s Not Fair’ and
PLAN resources has helped

shape our curriculum and
given the science lead a
better understanding of the
progression of working
scientifically skills.

“Before the new curriculum was in place, we weren’t sure if
we were pitching the work at the right level for Year 4. Having
the CPD and the curriculum in place helps us focus the
planning on what needs to be taught” Mr Humberstone Y4

To ensure classes have regular opportunities
to ‘observe over time’ the science lead
implemented ideas from PLAN and ‘It’s not
Fair’ directly into the curriculum . E.g.
observing bacteria growing on bread.

Impact: Carrying out an intensive
programme of CPD has meant that the

Developing pupil led subject lead has been able to write the

investigations — embedding
working scientifically in the
primary classroom

PM298 Starting with enquiry
1 March 2022
Michael Kimber

school’s curriculum and upskill other
teachers subject knowledge through reqular
staff meetings. Seeking CPD through high
quality sources has helped shape the actions
needed to meet the needs identified in the
school’s action plan.

@kimberteaches




Cangmiulalions io;
Matthew Nedeljkovic

fram

Treloweth Community Primary

ter complating te fellowing primary scl

22N

“| like that the CPD is focused
on what we have to teach for
that year and gives us practical
ideas for lessons”

Mrs Nunes Y3

jmplatineg the folicwing primary school sciarce CPD courses:

Staff feedback showed that the teachers are
confident in their own subject knowledge but
needed support to identify what their children

needed to know and what vocabulary to use.
Reachout CPD was chosen to upskill teachers in
a unit specific way.

Congratulations to:

david mccarthy
fram

reloweth

for completing the fellowing primary scheel science CPD courses:

Humans and Cthar Anlmals (2B0802021 )

Congratulations to:

Elizabeth Nunes First the subject leader

sromm identified a good source for

CPD: Teachers are now given
time in staff meetings to

complete Reachout CPD units
to prepare for upcoming

Treloweth Schoo

Food and Feading (220062021

teaching.

Impact: Lessons are now
focused on key vocabulary
and the teachers understand

the specific vocabulary to
teach. This is now evident in
all year groups and teachers
are now responding to the
use of this vocabulary using

a green highlighter.

“Having vocabulary in the
planning document has helped
me understand what to have
in the lesson plans and the
science display. | feel like
there is less to teach now, but
what we are teaching is
becoming more impactful.

Mr Nedaljkovic Y5

Vocabulary is signposted in the curriculum, units and individual
lessons to help teachers plan their lessons.

miagnetic materials.

Unit Vacabulary

NuUTFiTica, protein,
cartohydrate, manerals,
witamins, fats, sugars,
talanced, dies, skefeton,
skull, saine, iboage,
pelyis, Temur, caldium,
mascle, cansract, relee,
reflex, bram, heart, lungs,
510.08ch, kidneys.

light, dark, reflected,
shadow, Transparens,
opague, direction, light
rravels, rarsiucent,
shortest, longest, highest,
object, matesial, light
source, sun, raght, day,
absence of light, opague,
shiny, MatL, surface,
mirror, sunlight,

Tarscil, ek, s0il, iEneous,
sedimentary,
mestamonhi, layers,
natural, aredacs,

preserved, fossil, erasion,

DrEARAC misttar. stane,
pebibie, boukder, grain,
mrystals, hard, saft,
Leature, absark water,
s, fossil, marhle, chalk,

aF, nutrlents, soil,
Transparmed, lite oecle,
pollination, s=ed

Tormation, seed dispersal,

tertiliserffood, struciune

pollen, insectwind
poilingtsan, seed
Tormarion (wind
dispersal, ammal

air, putrents, soil,
transpored, Ife oyrle,
pallination, seed
farmation, seed dispersal,
fertiiserffood, structure

oish, pull, TasisT, Toroe,
fass, show, slows dovn,
material, surface,
magnet, attracts, repels,
magnetis miste rial,
MAErRELEm, nor-

magnietec miste rial, metal,

non-metal, strength,
north pele, south podke,
repel, bar magnet, ring

dangerous, 3°F stends for | pranite sandstone, siste, | dispersal, water magnet, button msgnet,
Sun Frotection Fador, 50, peat, dispersal) horseshor magner,
LA amd UVE radiation sardyfchalk ey sail metal, iron, steel, poles,
nerth pele, south pole
LT L M A B v —— FESTISTSN I " S [ ——— +hink [ I R —— +hink

Staff now use the
vocabulary for display,
lessons starters and for
knowledge organisers.
These slides are taken

directly from teacher’s
lessons slides.

If we forget the words, the
knowledge organisers help
us in the recap games
because we can go back
and find them” Y3 pupil

Wocabulary
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Create opportunities, such as
fieldwork, for children to work

outside of the classroom.

Using the school grounds to take soil samples brings
to life a topic that was typically done through
diagrams and videos. It was powerful for children to
see all of the components of soil samples taken
from under the ground they tread on every day.

To provide our year 2 class with a better understanding of
microhabitats, we planned a lesson where the children took things
from the school’s local environment to be able to show them that

micro habitats are on their doorstep! After introducing woodlice, they
were able to observe what habltats the woodllce preferred.

PIC*COLLAGE

Providing more outdoor lessons has provided so
many benefits: Children have been engaged, they
have seen the whole school environment as a place
of enquiry, and it has been essential for wellbeing
during a time in which children have been confined
to one classroom for much of the day.

we talk about ‘materials’, this doesn’t just mean manmade materials.
Materials are all around us. Here the children are using our new
microscopes to view the salt that was left after the water evaporated in
the window of the classroom.

Taking saltwater, rocks and sand from our local beach, the children chose
ways to separate materials. We wanted to show the children that when
v \

-

“My favourite lesson was } ﬁ
looking at the salt crystals
through the microscope”
Where did the salt come
from?
“We left the saltwater in the
window and the water
evaporated” Y5 pupil

7 8¢

By downloading a datalogging app onto the
school iPads, we were able to plan a lesson from
Y3 which involved them exploring the whole
school to take light readings. Using the
equipment and investigating different areas
helps the children understand that there are a
variety of light sources around us.

Through our curriculum, we now have planned
opportunities for field work across the year.
Alongside this, year groups are given reqular
opportunities to use scientific equipment such as

microscopes and data loggers.



Ensure children have opportunities to use different enquiry
‘The science lead has been thoughtful and diligent in his approach to

Dot that help them understand the world around them. developing science teaching and learning in the school. Having

conducted an audit and benchmarking activity he has reviewed the

’ ’ . - B -
The ‘Crofty small steps documents’ map the order and curriculum to ensure not only national curriculum compliance but also
knowledge that ShOUIId be taulght i quuence to reach the judiciously sequenced small steps. Documentation has been produced
national curriculum end point. . . . . .
Cﬁs_[ﬁgn. P to support staff in not only developing their subject expertise and
| Yesn 3 A “I look forward to planning but also to help with workload in the long run. Staff CPD has
[T F— [T —.—. Which parts ul the | s the pracess It chsen o gl | Olrsres snd e CHraerse a1 cenatile hany plannlng and teachlng been h|gh on the agendaJ
hydive seagitlnread tn | plard geoes tre? AHerare bar smange ps H groees 2pazie and Buihs grow Inhs X X . N
s g s g science as the planning Justine Hocking- Ofsted Consultant
" is all there for us and
the lessons are engaging
for the children” Year 1
teacher Mrs Ishmael
As scientists, we are - ; . - ; N
identifying the male Living Things Animals including Properties and.
and female Humans changes of materials
reproductive parts of - - - Possible Some children may
flowers. Reactivate Reactivate Reactivate misconceptions | think:
. all plants start
E"-'ldE__l'lﬂE ) MNotice that animals, Notice that animals, Identify and compare the “out as seeds
(Identify and Classify) including humans, including humans, suitability of a variety of - a?llplantshave
. . : ; everyday materials, CWErs
Plant dissection using a have offspring which have ?HSpnnE which inEI:‘;in; wood. matal - plants that grow
:':g’;’f;?::;;:s chitdren grow into adults. (Y2 - 5;?:"”1;":52 Animals plastic, glass, brick, rock, fmt";bmbs d:
- . - R - - v no ave seeds . . . .
name pollen as males sex Animals, including including hurmans) P.E.E'TEL and cardboard for - only birds lay ImPaCt Of this process s evident in all
cells and eggz. Pollen humans) PRCNCUIAL uaes. (Y2 - Uses egEs. facets of our monitoring. Books now
lands on this bit and of everyday materials)
fartilises the eggs. Mouas Vnonardodon feature all enquiry types, the

‘Reactivate’ sighposts newsletter in consistently referring to

teachers to the previous We have used the PLAN the ambitious lessons that teachers

Children label diagram Lessons have been
planned ensuring

and anzwer the question
‘How can a plant

reproduce? teachers are giving Iezil(;nr:ng the children . misconceptions in our are implementing and our curriculum
- would have encountere curriculum for staff to ;

Children can refer o both opportunities for all : . hi has been praised externally through

b enquiry types. Guidance in previous years, this reference and use when i

reproduction to is given to teachers helps teachers focus planning and teaching. the school’s Ofsted consultant.

demonstrate knowledge regarding resources and their recap starters.

toweards the end point
statement.EF2

evidence.




Ensure children have
opportunities to use
different enquiry types
that help them
understand the world
around them.

reasoning, explaining, showing or
proving

2. Share learning
mention

U: As users of
technology, ...

To help staff use the new curriculum
plans and to implement our shared
vision, we have created an ‘S plan’ to aid
planning and the delivery of lessons. This
has now been implemented in all
curriculum subjects.

Wy do wee need a
balanced dwetT
L

L] L

1. RECAP/RECONNECT
with previous

leaming

“The way science is planned has had an
impact on all of our curriculum subjects.
We are now implementing the same
planning across each subject. Our science
lead has given CPD to staff to support
them in this”

Kim Rogers (Deputy Head)

§ o ——————— -

Readewing Learning from last lesson - it

P

Recap laaiy i i i the carnwt iy
Wehat mype of animal are they?
) Could we dhessify them ansthar wag? 1 What did we learn last lesson?
Lizn Butterfly A\
.fr-ll:ir.-f.h - /
F'Ilﬁ 5F"igr IHI-U. k  § l’?
- Woarm wMLCREM Bear | —
Slug

-7

Coow
ﬁrrwbrtm Invertebrates
I f Hurman i

VAN

Reactivate slides are planned in all lessons to
cover prior knowledge. This is done through
activities such as sorting, classifying and Kahoot
quizzes.

Which animal is
similar to humans?
Why?

3.Teac
VOCABULARY
{Ter 3)

\

S, Main teach: SMALL

4, Share ‘Real Life’ link

STEPS - questions,
reasoning, stem 2>

7. Plenary: extend,
challenge = share
next steps <> NTS

TASK
{independent/group/
partner activities)

)

6. EVALUATE: celebrate
learning, address whole
¢class misconceptions

r. S
]

M srheniisls, we ari dusag sing maberiok.

Lets look around the raom,

2. Name the material.
3. Gr'r:rup the objects.

Tuesday 28th September 2037
As seientists, we are leaming o dently the
different tupes of teeth and their functions.

We have planned learning intentions that begin with
‘As scientists’ to help children see themselves as
scientists and pick out the skills they need to use. The
What learning objectives and introductions refer to both the

at are the substantive and disciplinary knowledge of the lessons.

different types

Find an object.




easeing eaphising, Shawing or
pravng

1 “I:h’lPliDD'\I\.ICI' °
—— Year 6
This week, In Science, year 6
were studuing Charles Dorwin's theory of
nctural selection and evolution. We
carried out an Investigation where each
T THO child was given o different too! to represent

3. ihane Wamirg
imtartian

L &pigere gl
Wk adagy,

i the beak of a bird (like the finches that
Darwin studied). If the 'bird’ could not get
encuch foed, they would die; if they cid

monage to feed, they would pass this
( charocteristic on to their offspring

o

. .
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Year 3
This week in Science, Year 3 were [eaming 10
obscrve and identify the contents of sod. We

Ensure children have opportunities to

5. Main tnath SRAALL
STERS S GRATIRN,
iR, i
ARK
[rdpanturtiproasd

d. Share "Emal Lw Inic

use different enquiry types that help

them understand the world around them.

learnad that soll Is mode up of tiny particles of rock,
dead and decoying plants and animels, air and

wiler. 50 that we could observe soll dosely, we dug
a sampie ond placed it in @ clear conteiner. We

! locked at it using magnifying glasses and described

. what we could see. We then added water and

obiserved the chonges before diowing ond obelling

a diagrom of the layers

4. EVALUATE: cubazrate
RATFIAE, SITELS mheid
sl mEr e

7. Harary ariend,
kg + shica

raxt mezn < HTS

The main activities and evidence have been
planned for staff to ensure working scientifically
skills are integrated with key knowledge. There is
a focus on group work and working outdoors.

Year 2
This week, we have been
looking at the habitat boxes

and writing conclugions
from our findings
Unbelievably, all the

“Science is a tricky
lesson but fun!| like red
guestions because | like
a challenge” Y3 Child

Rod cunton:
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Extensions and challenges are given in the form of ‘red
questions’ which are focused on the learning but

Tombarm -
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challenge the children to apply their science
knowledge to a problem-solving question. Often these
questions have a real-life context.




Left: Millie’s brainstorm

on the learning she has

remembered from the
unit on lifecycles.

Bringing living
things into the “My favourite
classroom has .
raised the profile . AR g lesson is when
of the subject and 2 | : we made the
exposes the £ 3 ) digestion Below: Year 2’s class

children to things : . \ 2 1 system and display to present their

they wouldn’t u .
otherwise —3 v A made the food Iear.nl'ng about
experience. E.g. R L go down the = minibeasts.

spider crabs, _ g * R 4 oesophagus”
tadpoles, chicks Y4 pupil
hatching. > 4

We believe, through our vision and . ; “We had to see
principles, that we need to provide children ;: ' ‘ which chamber
with opportunities to talk and explain their s (- the woodlice

science in meaningful ways. We try to do 1= would goin, |
this by bringing science into the classroom. pa— % thought it

Finally, we researcheq th,
would go in minibeasts and creqiey af
: ey

with the sticks WA 4, ile
and leaves and « L
| was right” Y2
" pupil
Children regularly stop : Impact: Children are producing work that
the science lead in the -
corridor to update him ; ‘ :
on the caterpillars or 3 : = R conferencing children often recall these ‘wow’
tadpoles. It features on ; s
Class Dojo and in the

feedback the learning intentions. In pupil

moments.

newsletter; providing
lots of opportunities to
reinforce the learning of
lifecycles!

Using coloured water in year 3 to show the
transportation of water in a ‘change over time’
enquiry.




CREATING APPROPRIATE EXPERIENCES TO INITIATE LEARNING

What adults might provide What adults might do

Opportunities to learn about the Earth, Sun, Moon, planets and stars
Observing that the Sun appears to move across the sky
Observing that it is warmer and brighter when the Sun is shining than
when it is behind the clouds

Encourage children to safely observe changes in the sky at different times
of the day.

Support children to link changes in the sky to other observations e.g.
changes in temperature and brightness.

Observing that they can see the Moon at night and sometimes in the day |e Encourage children to observe the evening/night sky with their family.
Observing that they can only see the stars at night « Model asking questions about space and space travel.
Making model planets e.g. with papier-méaché or Modroc and balloons « Encourage children to ask questions about space and space travel.
Modelling a cratered moon landscape with papier-méaché or Modroc « Encourage children to move as if they were in space or on the Moon.
Observing distant objects, including the Moon, with binoculars or a small |e Encourage children to use observations from books and video clips when
telescope painting their model planets

haring books and video clips about the Earth, Sun, Moon, planets and « Encourage children to talk about how binoculars or a telescope make
stars distant objects appear larger and closer.

alking about what happens and what they can see and hear in the Encourage children to sort animals by when they are active.

aytime and at night ide criteria for the ‘best’ rgcket.

In EYFS the science lead has provided
guidance from PLAN to help plan activities
that initiate learning and science talk.
Science is weaved into ‘Understanding the
World’ and every week the EYFS class
ensures a science focused afternoon.

wed il anriie: |

armve Ry

l/u;lu\rw ez |

Impact: Displays and children’s work n

EYFS feature science work and children
are now exposed to language much
earlier which they will re-visit later on in
the school.

In the EYFS/KS1 area, we now have a range of
plants growing to support the unit taught in Y1
and Y2.

Through small world provision, children in EYFS
are provided with opportunities to explore
scientific contexts, such as plants and habitats.




Create initiatives that promote science and science capital

which engage and enthuse children and adults.

= British
= Science _f
Z Week
o 2021




Embed literacy and numeracy skills into science lessons.

| YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR S YEAR 6

-Create Venn diagrams to classify -lise block diagrams to show -Measuring lengths of shadows. -Madelled line graph created as -Measuning using trundle wheel and | - Use line graphs to show change is
M d ths maternials. frequency of mini beasts. -Bar charts to present data from class to interpret results of presenting data using line graph. pulse rates,
-Using metre stick to measure -Tally charts to show frequency of | light comparative test. evaporation fair test. -Bar graphs to show gestation -Scatter graphs to show effects of more
animal lengths. Inang things on a nature walk, -Pictograms to show and interpret perieds of different animals, cellsin a circuit.
-Use ruler to measure plant growth. | -Measuring heights and hand size. | the number of children bringing in - Venn and Camroll diagrams to show | -Interpret pie charts to see increased
-Recard weather data throughout - Pictograms to show frequency of | healthy snacksflunch every day. the properties of different materials. | amounts of children walking to school.
tha wazr matariale in tha o -Using mean averages to show progress
. . . in fitness challenge.
The science lead has created a cross-curricular links document to track how other
A ks swsiteh ciroit fo Nacion and msko fan hoats to

subjects are implemented through science. Initially this was important to track the Impact: There is now clear progression in
way statistics were used in science and to ensure children were taught how to use representing data. The quality of the work is

these representations in maths, before being expected to present these in science. high and children are more independent due to

Tally chart and their prior knowledge in maths.

pictograms in Y2.

WV e e

To show how adding cells makes light
readings increase, Year 6 were able to

Iuly

Whoa o ’-'hi'fl',| ] i
Foats
‘ '}'-,'\:\ § B ‘{'f“').’_ .!_'T]

apply their knowledge of line graphs to
present their data.

L\
+
= 7 I :
= e g M R The appllcat|.0n of maths skills was a
o R T B target following our last Ofsted. Our

'l!’,lJ- LR TR ; i i i

Tty roik ‘.‘l‘-’thwlﬁTH-i % w,‘ suerjnce curriculum now prowdes‘a
A s el | meaningful way to apply maths skills.

o AR The skills progress clearly year on

U : Vizanad q
TR year. Kim Rogers (Deputy head and

[ '332,(:; 1% Maths Lead)
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Supported Tally chart in Y1
to support the counting of
plants around the school
grounds on a nature walk.

This was an easy, visual
way for year one children
to make simple
observations.




SWO: Key Development Need 1 Embed literacy and numeracy skills into science lessons.

l A As well as embedding literacy
and numeracy skills in our
curriculum, we also try to apply
skills from other subjects such
as art. We believe making

\ meaningful cross-curricular
- ~links helps to embed learning.
-
I

ar.

Porin Denardion “ Awed Sonaqine

Through science, we have now begun
a process in which we make links
across subjects in a way that
enhances the knowledge and skill
application in each discipline. Subject
content is not lost through tenuous
links; it is enhanced through the
contextualisation created through

meaningful links.




